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Abstract

This study explores cinemediation, an innovative educational approach that integrates film language with
mediation practices to foster conflict prevention and resolution in schools. Drawing on a comprehensive
longitudinal case study spanning two years (“ Cinema Without Conflicts Showcase " 2022-2023) involving
over 5000 participants in the Azores, Portugal, this research combines qualitative and quantitative methods.
It integrates survey responses from 103 teachers with in-depth interviews conducted with nine educators
across subjects such as science, maths, arts, and philosophy. Findings indicate that educators recognize
and perceive carefully selected short films as effective tools, especially when discussed under teacher
guidance. They agree that these films help stimulate reflection on complex social issues, such as bullying,
diversity, and self-esteem, while also enhancing students’ empathy, communication, and conflict resolution
skills. Quantitative data confirm educators’ positive perceptions, with high mean ratings for the relevance
of cinema to citizenship education (M=5.35/6) and conflict prevention (M=4.95/6). Crucially, the study
highlights the pivotal role of the teacher-mediator in facilitating dialogue and transforming film screenings
into meaningful learning experiences. Cinemediation emerges as a promising complement to existing peda-
gogical strategies, offering schools a practical tool to promote emotional literacy, social skills, and citizenship
education. By linking cinematic narratives to students’ lived experiences, this approach enriches educational

practice and fosters more inclusive, reflective, and empathetic school environments.
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1 Introduction

The integration of cinema into educational
practices represents a meaningful evolution
in the field of educational sciences, drawing
upon the unique communicative power of
audiovisual language to engage learners on
cognitive, emotional, and ethical levels. This
study introduces “cinemediation,” an innova-
tive approach that merges the narrative qual-
ities of film with principles of mediation and
conflict resolution in educational settings.
By integrating cinematic experiences with
pedagogical reflection, this research explores
whether the language of film can actively pre-
vent conflicts and foster students’ emotional
literacy, empathy, and capacity for peaceful
coexistence.

Cinemediation is founded on the idea
that students, when exposed to carefully se-
lected films in appropriate pedagogical con-

texts and under the guidance of educators, can
engage in learning processes that transcend
traditional instruction. These experiences of-
fer opportunities for reflection and dialogue,
enabling students to explore socio-emotion-
al development, conflict resolution dilem-
mas, and emotional responses in a safe and
structured setting. Through the emotional
resonance and symbolic language of cinema,
learners are encouraged to interpret social in-
teractions, conflicts, and human behavior in
ways that foster empathy and understanding.
By allowing students to engage both emotion-
ally and intellectually with complex human
situations, cinemediation acts as a bridge be-
tween artistic experience and social learning,
transforming film viewing into a participatory
act of reflection and meaning-making.

This study is grounded in the broader
framework of cinemediation, which posits
that the effective use of cinema in schools re-
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Figure 1:

The theoretical framework of Cinemediation and its three interdependent conditions
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Note: Own elaboration.

lies on three interdependent conditions: the
Spatial Condition (the physical immersion of
the viewing space), the Narrative Condition
(the problem-solving potential of the story),
and the Mediation Condition (the pedagog-
ical guidance provided by the educator).
While the first two conditions address the
“where” and “what” of the experience, this
article specifically investigates the Mediation
Condition, exploring the indispensable role
of the teacher in transforming the cinematic
experience into a tool for conflict prevention
and social learning.

While the framework relies on the syner-
gy of all three conditions, this study primarily
focuses on validating the Mediation Condi-
tion. Essential to this approach is the figure of
the teacher as a mediator. The teacher-media-
tor is not simply a transmitter of knowledge
but a facilitator of dialogue, empathy, and
social reasoning. Teachers guide students
in interpreting the themes and messages
within films, helping them connect cinemat-
ic representations to real-life issues in their
communities. This process enhances the re-
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lational dimension of education, as teachers
and students co-construct understanding
through shared reflection. The teacher’s abili-
ty to frame and contextualize filmic narratives
is therefore essential, ensuring that discus-
sions emerging from cinematic experiences
are both inclusive and transformative. In this
sense, cinemediation proposes a holistic and
participatory model of learning in which ar-
tistic engagement becomes a catalyst for so-
cial awareness, emotional development, and
conflictresolution, helping toraise awareness
of the best decisions and actions to be taken.

1.1 The case study

Thisresearch is grounded in a comprehensive
real-world case study: the “Cinema Without
Conflicts Showcase,” held across the Azores
archipelago in Portugal, specifically on the
islands of Sao Miguel, Terceira, and Pico.
Adopting a longitudinal approach, the study
spans two editions: the first phase occurred
from September 29 to October 7, 2022, and
the second from October 9 to October 13,
2023. Cumulatively, the initiative comprised
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23 screening sessions in cultural venues and
movie theaters, reaching a total audience of
over 5000 students aged 10 to 18 and involving
hundreds of teachers. The Showcase featured
a curated selection of animated short films
addressing critical issues for contemporary
youth, such as bullying, mental health, gen-
der, racism, family dynamics, and social di-
lemmas. The films from the 2022 and 2023
editions are accessible online (Associacdo
Cinema Sem Conflitos, 2022a, 2023a).

The film selection process adhered to
strict criteria to guarantee the quality and
relevance of the content presented. Each se-
lected film was required to meet five simulta-
neous conditions: (a) Accessibility, ensuring
films were available on free online platforms
with public screening permissions to facilitate
continued classroom debate; (b) Duration,
with a preference for short films, typically un-
der nine minutes; (c) Message, prioritizing
clear and understandable themes suitable
for the target audience; (d) Artistic Quality,
considering conceptual design and anima-
tion techniques; and (e) Universality, favor-
ing films with minimal dialogue to represent
diverse sociocultural contexts and promote
inclusion. Further synopses and technical
details regarding the films are provided in the
official programs (Associagdo Cinema Sem
Conflitos, 2022b, 2023b)

1.2 Literature review

The educational use of film has gained in-
creasing recognition for its capacity to foster
learning, stimulate emotional engagement,
and promote social reflection. Numerous
studies have explored how cinema can en-
hance empathy, socio-emotional learning,
and critical thinking in various educational
contexts. Blasco et al. (2011) argue that films
can evoke powerful emotional responses that
encourage self-reflection and ethical aware-
ness, suggesting that cinema operates not
merely as a medium of representation but as
a pedagogical tool that facilitates dialogue
and ethical sensitivity. Similarly, Kadeangadi
and Mudigunda (2019) describe “cinemedu-
cation” as the use of films to teach profession-
alism, communication, and ethics in medical
education. Grounded in social learning theo-
ries, this approach promotes active and re-
flective learning by engaging students with

human experiences represented on screen.
Their research shows that cinema can foster
empathy and ethical awareness, reinforcing
the idea thatfilm-based learning develops the
cognitive and affective dimensions of educa-
tion simultaneously. Asif and Sangha (2021)
also argue that film, as a universal medium,
has the power to shape attitudes and promote
peace and justice by fostering empathy, toler-
ance, and dialogue across cultures.

Beyond its emotional and ethical rel-
evance, cinema has also been identified as
a powerful tool for promoting socio-emo-
tional learning and intercultural understand-
ing. Costa (2017) presents a comprehensive
framework for using film to develop so-
cio-emotional competencies in school envi-
ronments, emphasizing structured reflection
and guided discussion as key elements of
active learning. Gutiérrez Bueno and Molina
Garcia (2019) similarly demonstrate that the
systematic use of films in the classroom can
improve students’ attitudes toward cultural
diversity and inclusion, reinforcing respect
for difference as a social and educational val-
ue. Collectively, these studies emphasize that
film-based learning supports both personal
growth and the development of democratic,
inclusive values in educational communities.

Guerreiro (2021) argues that cinema and
human rights, when integrated into school
practices, can serve as tools for deconstruct-
ing existing hierarchies and power relations
among students, teachers, and administra-
tors. According to the author, envisioning the
school as a truly democratic space requires
acknowledging the central role of cinema and
human rights in fostering ethical education,
dialogue, and respect for diversity.

In addition to promoting empathy and
social awareness, cinema has shown great
potential for fostering critical thinking and
self-reflection. Esmail and Matthews-Roper
(2022) note that when films are integrat-
ed with structured response activities, they
stimulate students’ analytical and reflective
capacities. Valle (2011) also highlights that in
teacher education, film can serve as a medi-
um to deconstruct stereotypes and cultivate
reflective practice among educators. These
contributions demonstrate that films are
not simply tools for entertainment but can
function as dynamic spaces for critical en-
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gagement, encouraging learners to question
assumptions and recognize multiple perspec-
tives. By doing so, film-based pedagogies con-
tribute to a broader understanding of ethical,
cultural, and social complexity.

Another relevant contribution comes
from Nykon (2011) who explored how film can
disseminate principles of conflict resolution
and promote non-violent alternatives to ag-
gression. O’ Toole and Burton (2002), through
their work in the DRACON Project, similarly
demonstrated the pedagogical effectiveness of
dramatized approaches such as forum theatre
in developing students’ communicative and
mediation skills. These studies highlight the
potential of artistic and performative methods
to shape pro-social behavior and foster dia-
logue. Within this framework, cinemediation
extends these traditions by emphasizing the
dialogical potential of film screenings to cat-
alyze classroom conversations about coexis-
tence, respect, and empathy.

Building on this dialogical potential, cin-
ema serves as a powerful medium to intro-
duce what Witteveen and Lie, 2012 describe
as “wicked problems”. These are highly com-
plex, socially acute challenges that lack a sin-
gle correct solution and inherently involve
contradictory perspectives. While exposing
students to such provocative narratives can
naturally trigger cognitive and social conflict,
the framework of cinemediation does not
seek to fuel division. Instead, drawing inspi-
ration from the visual learning environments
proposed by these authors, cinemediation
uses film to establish a safe pedagogical space
that tolerates uncertainty and conflicting in-
formation. Grounded in conflict mediation
principles, this approach provides an anchor
for participants to negotiate opposing views,
practice empathy, and explore compromises
collaboratively.

The emotional and psychological im-
pact of cinema has also been widely recog-
nized. Mangot and Murthy (2017) discuss the
therapeutic dimension of film, showing how
cinematic narratives can trigger emotional
awareness, empathy, and self-understand-
ing. Steele (2008) also demonstrated that ani-
mated films could be used effectively to teach
conflict management and social responsibil-
ity to younger students. However, he noted
that pedagogical scaffolding was essential to
maximize impact. Together, these findings

confirm that film can serve as a psychologi-
cally enriching medium when integrated into
educational settings with clear reflective ob-
jectives and guided facilitation.

However, despite the strong evidence
supporting the pedagogical use of film, sev-
eral researchers emphasize that the effec-
tiveness of cinematic learning depends on
contextualization and critical engagement.
Esmail and Matthews-Roper (2022) caution
that passive viewing alone rarely produces
transformative effects, emphasizing the need
for post-viewing dialogue and emotional pro-
cessing. Bang (2016) arrives at similar conclu-
sions in the context of arts-based approaches
to conflict resolution, suggesting that com-
plementary activities such as workshops
and guided discussions are vital to deepen
learning outcomes. Cinemediation embraces
these recommendations by integrating film
viewings with structured reflection, collective
dialogue, and emotional literacy exercises. In
doing so, it ensures that affective responses
are transformed into cognitive understanding
and actionable learning.

A particularly relevant recent contribu-
tion to this field is the study by Gen¢ and Ucak
(2025) which examined science teachers’
perceptions of using films addressing socio-
scientific issues in the classroom. Conducted
with eighteen teachers using a qualitative case
study design, their research involved written
reflections, semi-structured interviews, and
focus group discussions to investigate how
films influence teachers’ perceptions of con-
troversial scientific and ethical topics such as
nuclear energy, organ donation, cloning, and
global warming. The findings revealed that
cinematic exposure encouraged participants
to reconsider previously held assumptions
and recognize the pedagogical value of film in
fostering student awareness of ethical dilem-
mas and societal debates. Importantly, Geng
and Ucak’s methodology, based on pre- and
post-viewing reflections followed by inter-
views, demonstrates how film can function as
a tool for reflective teaching and critical dia-
logue. By incorporating similar methodolog-
ical principles, this study expands on their
work, applying the framework of cinemedi-
ation to a broader context that includes emo-
tional and interpersonal dimensions beyond
socioscientific literacy. The inclusion of Geng
and Ugak’s findings reinforces the argument
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that films can act as powerful mediators be-
tween knowledge, emotion, and social values.
Their research illustrates that teachers who
engage critically with films not only become
more aware of the ethical dimensions of sci-
ence and society but also develop stronger
motivation to integrate cinematic materials
into their own teaching practices. This per-
spective complements the theoretical foun-
dations of cinemediation by emphasizing
the reflective and transformative potential of
filmic experiences when facilitated through
dialogue and pedagogical mediation. Both
studies share a methodological commit-
ment to analyzing teachers’ perceptions and
to using qualitative instruments, such as in-
terviews and open-ended questionnaires, to
capture how film influences educational atti-
tudes and practices.

The importance of emotional literacy and
empathy as foundational elements of film-
based pedagogy is another key focus in this
research area. Akram et al. (2009) and Car-
men et al. (2006) define emotional literacy as
the ability to recognize, express, and manage
emotions in ways that enhance communica-
tion and conflict resolution. When films are
used as mediating tools, they offer rich op-
portunities for students to explore emotions
often unaddressed in traditional curricula.
Valle (2011) further argues that cinematic re-
flection can assist teachers in deconstructing
biases and fostering empathetic perspectives,
thereby improving both teacher-student re-
lationships and overall classroom climate.
These competencies are especially relevant
in the context of cinemediation, which seeks
to use emotional engagement as a foundation
for constructive dialogue and mutual respect.

1.3 Research question

Taken together, the concept of cinemediation
and the literature reviewed highlight cinema’s
transformative potential as both a pedagogi-
cal and mediational tool. Films ignite imagi-
nation and empathy, offering narrative frame-
works through which abstract ideas such as
justice, identity, and coexistence can be
meaningfully explored. Viewing thus be-
comes a collective experience that bridges
cognitive reasoning and emotional intelli-
gence, fostering shared reflection and ethical
awareness. Building on this theoretical and
empirical foundation, the present study in-

vestigates the following question: From the
teachers’ perspective, how can the integration
of film, pedagogy, and mediation practices
promote empathy, reflection, and conflict
prevention in schools?

2 Methods

This study employed a mixed-methods design
to investigate the effectiveness of cinemedia-
tion as a pedagogical and mediating tool for
conflict prevention in schools. The methodo-
logical framework combined qualitative and
quantitative approaches to explore teachers’
and school psychologists’ perceptions of cin-
ema as a resource for promoting empathy,
dialogue and emotional awareness among
students. The combination of these two ap-
proaches enabled triangulation of results and
a more comprehensive interpretation of the
phenomenon.

Theresearchwas conducted in the Azores
archipelago, Portugal, and focused on educa-
tors working with students aged 12 to 18 in
lower and upper secondary education. Data
collection took place across three islands, Sao
Miguel, Terceira, and Pico, where the initia-
tive Cinema Without Conflicts Showcase has
been implemented annually. This region-
al program aligns with Portugal’s National
Strategy for Citizenship Education, promot-
ing film-based reflection on coexistence and
conflict mediation in school contexts.

2.1 Participants and sampling

Two groups of participants were involved in
this study. The first group comprised nine pro-
fessionals, including teachers and school psy-
chologists, who participated in semi-struc-
tured interviews after taking part in the 2022
edition of the Cinema Without Conflicts
Showcase with their students. These partici-
pants were selected based on voluntary ex-
pression of interest following their experience
in the project. The second group consisted of
103 educators who completed an online ques-
tionnaire after attending sessions in the 2023
edition of the Showcase.

The inclusion criterion for both groups
was active participation in at least one Show-
case session. The only exclusion criterion
applied to the questionnaire was incomplete
submission. Participants represented a range
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Table 1:  Profile of interview participants

Interviewee Scientific Area and Teaching Level Approx. Students per Year
n Technological Education/Arts (2nd & 3rd Cycle) 95

12 Philosophy (Secondary) 115-120

13 Philosophy, Psychology (Vocational) ~100

14 History, Portuguese (3rd Cycle) ~90

) School Psychology (3rd Cycle & Secondary) ~100 direct, ~100 indirect
16 Mathematics, Natural Sciences (2nd & 3rd Cycle) 60-70

17 Portuguese (3rd Cycle & Secondary) 40-60

18 Philosophy (All Cycles) 460-500

19 Mathematics, Physics and Chemistry (Vocational) 80-100

Note: Own elaboration.

of disciplines, including visual arts, human-
ities, sciences, and psychology, allowing for
adiverse and interdisciplinary perspective on
the pedagogical use of cinema.

2.2 Professional background of interview
participants

The nine interviewees represented different
scientific areas and levels of teaching expe-
rience. Their fields included Visual Arts, Phi-
losophy, Portuguese, History and Citizen-
ship, Mathematics and Science, Physics and
Chemistry, and School Psychology. This dis-
ciplinaryvariety provided a broad view of how
cinema can be applied in distinct curricular
contexts. Teachers reported teaching between
60 and more than 400 students each year.
Those working in citizenship and psychology
highlighted the emotional and social impact
of cinema, while teachers from scientific are-
as underlined its power to humanize abstract
concepts. All had significant experience in ed-
ucation, ranging from ten to more than twenty
years, ensuring mature perspectives on film
as a pedagogical tool. Table 1 summarizes the
professional background and approximate
number of students taught annually by the
interview participants. Although not explic-
itly indicated in the table, it is important to
note that most of these educators also served

as program coordinators or homeroom teach-
ers and/or taught the complementary subject
of Citizenship. This characterization illus-
trates the variety of teaching contexts and the
breadth of pedagogical responsibilities within
the study’s qualitative component.

The diversity of subjects represented by
the interviewees enabled the inclusion of
diverse pedagogical and psychological per-
spectives regarding the use of cinema as an
educational and mediating tool. Teachers
and school psychologists provided comple-
mentary insights, highlighting both class-
room-based practices and broader psycho-
social dimensions of student development.

2.3 Data collection procedures
Following the mixed-methods design de-
scribed above, the qualitative phase consisted
of semi-structured interviews conducted on-
line via video conferencing platforms. All ses-
sions were audio recorded with participants’
consent and transcribed verbatim for analy-
sis. Interviews were conducted between Sep-
tember 2022 and February 2023 and lasted
between 10 and 25 minutes, depending on the
depth of participants’ answers.

The interview guide followed a flexible
structure organized around four main ques-
tions:
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1) professional background and teaching or
counseling context;

2) perceptions of the Cinema Without Con-
flicts Showcase and itsimpact on students;

3) post-screening dialogues and the nature of
classroom discussions that followed film
sessions;

4) perceptions of cinema’s potential as a tool
for conflict prevention and mediation in
schools.

Follow-up questions were used to encour-
age participants to elaborate on examples of
student reactions, recurring themes in dis-
cussions, and types of conflict typically ob-
served in their educational environments.
These qualitative insights gathered in the first
phase (2022) were crucial for understanding
the depth of the phenomenon, paving the way
for the broader quantitative assessment con-
ducted in the subsequent year.

The quantitative phase consisted of an
online questionnaire distributed to partici-
pants at the end of each film session during
the 2023 Showcase, held from 9 to 13 October
2023. The questionnaire was accessible via
a QR code projected at the end of the screen-
ings and hosted on Microsoft Forms. It con-
tained three core items designed to measure
educators’ perceptions of film'’s relevance for
educational and mediating purposes. Each
item used a six-point Likert scale ranging from
1 (not very relevant) to 6 (very relevant). The
questions addressed the following topics:

1) Theimportance ofthe session for students;

2) The importance of cinema in citizenship
education;

3) The importance of cinema in preventing
conflicts at school.

Demographic questions were also included to
identify the respondents’ professional area,
years of teaching experience, and the educa-
tional level of the students they worked with.

2.4 Ethical considerations

The study complied with institutional and
ethical guidelines established by Instituto
Universitario de Lisboa (ISCTE-IUL) and re-
ceived formal approval from its Ethics Com-
mittee (Approval No. 50/2023). Informed
consent was obtained from all interview par-
ticipants before data collection. The consent

statement was read aloud at the beginning of
each interview, and verbal acceptance was
recorded. Participants were informed about
the study’s objectives, the voluntary nature of
their participation, and the confidentiality of
their responses. For the online questionnaire,
consent was obtained through an introducto-
ry statement, and no identifying data were
collected. All information was anonymized,
and data were securely stored in compliance
with ethical research standards.

2.5 Data analysis

Interview data were analyzed using qualita-
tive content analysis with the aid of MAXQDA
software. The analysis followed an inductive
approach, beginning with open coding of re-
curring ideas and progressing to the identifi-
cation of broader categories that captured
shared meanings across participants. Two
researchers independently reviewed and re-
fined the coding framework, reaching full
agreement on final thematic classifications.
The main categories emerging from the anal-
ysis included empathy and emotional en-
gagement, teacher mediation, conflict aware-
ness, and pedagogical impact. Quantitative
data from the questionnaire were analyzed
using descriptive statistics and visual rep-
resentations generated in Power BI. Mean
scores, frequency distributions, and relative
percentages were calculated for each item to
determine overall trends in educators’ per-
ceptions. Visual dashboards were used to il-
lustrate differences in perception across pro-
fessional areas and years of experience,
complementing the qualitative findings and
supporting triangulation between both data
sources.

2.6 Pilotstudy and limitations

A pilot study was conducted during the 2021
edition of the Cinema Without Conflicts
Showecase to test the clarity of the instruments
and logistical procedures. The pilot led to mi-
nor revisions in question wording and se-
quencing, improving the precision of both the
interview guide and the questionnaire. No
significant challenges were encountered dur-
ing the main data collection phases. However,
asthe study sample was limited to profession-
als working in the Azores, the generalizability
of the results to other geographical or cultural
contexts should be approached with caution.



8 Braga Silva & Martins / Studies in Communication Sciences 26.3 (2026), pp. 1-17

Despite this limitation, the regional focus
provided a coherent setting for exploring the
educational and mediating potential of cine-
ma within awell-defined and accessible pop-
ulation.

It is also necessary to note a method-
ological point regarding data collection
and translation. Due to the geographical
distance between the researchers, located
on mainland Portugal, and the participants
in the Azores archipelago, the interviews
were conducted via videoconference. In ac-
cordance with the ethical guidelines of the
ISCTE Ethics Committee, only the audio was
recorded. Given the distinct characteristics
of the Azorean dialect, which make literal
translation difficult and often unnatural, the
qualitative coding process was performed
directly on the segmented audio files using
MAXQDA. This ensured that the original
cultural and contextual meanings were ful-
ly preserved during the analysis phase. For
the manuscript, the researcher performed
a direct semantic translation of selected
quotes from the original audio into English,
intentionally simplifying regional terms to
isolate the central pedagogical messages. To
faithfully convey the participants’ authentic
voices, all quoted material in this final man-
uscript has been meticulously reviewed to
ensure natural and fluent English phrasing.
While the interactive nature of semi-struc-
tured interviews fostered rich dialogue, it is
acknowledged that some researcher inter-
ventions may have guided the participants’
responses, a dynamic that is recognized as
a limitation of the data collection process,
particularly given the lead researcher’s dual
role as both interviewer and organizer of the
Showcase. To address the potential risk of
social desirability bias associated with this
positionality, strict anonymity was ensured
for all participants throughout the process.

3 Results

This study examined how teachers and
school psychologists perceive the Cinema
Without Conflicts Showcase and its potential
to promote empathy, reflection, and conflict
prevention in schools. The results are organ-
ized in two sections. The first presents the

qualitative analysis from nine interviews. The
second summarizes the quantitative data
from the questionnaire completed by 103 par-
ticipants.

3.1 Themes emerging from interviews
Qualitative analysis of the interviews identi-
fied five major thematic dimensions:

1) perception of the event and its pedagogical
quality;

2) emotional and cognitive impact on stu-
dents;

3) classroom dialogue and continuity of re-
flection;

4) relevance of cinema for conflict prevention
and empathy;

5) the mediating role of teachers and psy-
chologists.

3.2 Perception of the Cinema without

conflicts showcase
All participants expressed a positive evalua-
tion of the Showcase. They valued the quality
of the event, the organization’s profession-
alism, and the diversity of the selected short
films. I1, a Visual Arts teacher, said, “It was
acompletely different experience for students
who live far from the city. Being in a venue
very different from what is normal for them...
the kids liked it immensely.” The theatre en-
vironment, described by several interview-
ees, enhanced the students’ engagement and
made the experience memorable.

Participants highlighted that the range of
topics, from bullying and self-esteem to dis-
crimination and environmental issues, stimu-
lated discussion and emotional involvement.
I8, a Philosophy teacher, commented that
“the Showcase was a starting point for further
work,” though he warned that “too many top-
ics can create akind of overload if not followed
by guided reflection.” Despite these concerns,
all agreed that the Showcase successfully
combined artistic quality with educational
purpose.

15, the school psychologist, underlined that
“the films acted as a trigger, revealing under-
lying concerns that were previously unknown
to the school professionals.” According to this
participant, students often recognized their
own experiences in the stories shown, which
helped them to feel validated and understood.
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Table 2:  Summary of themes emerging from interviews
Participant Main themes highlighted [llustrative aspects
I Emotional impact; cultural value of the venue; Described the theatre as a transformative space and
integration with artistic education noted students’ emotional reactions to the environment
and films
12 Visual and conceptual analysis; digital vs. cinematic Viewed the films as a tool to bridge concrete images
experience; peer connection with abstract philosophical concepts and group
cohesion
13 Student engagement; importance of structured debate  Reported heated but constructive post-screening
discussions
14 Practical classroom application; focus on bullying Used short films as catalysts for dialogue about real
and everyday issues situations in school
15 Mental health and self-esteem; importance of Noted that films help students identify with characters
reflection spaces and recognize emotional struggles
16 Citizenship education; empathy through storytelling Described cinema as a bridge between social reality
and ethical reasoning
17 Emotional literacy; connection with curriculum Mentioned that students’ tears during discussions
literature revealed empathy and emotional growth
18 Critical interpretation; individual vs. collective Interpreted films as open questions and criticized
responsibility; power relations narratives that ignore systemic conditions
19 Awareness of social issues; conflict recognition; Emphasized that films trigger self-reflection and

gender and violence

identification with real conflicts

3.3 Emotional engagement and student

reactions
Every interviewee described strong emotion-
alreactions among students. Teachers report-
ed laughter, tears, and open discussions im-
mediately after the sessions. These reactions
were interpreted as signs of empathy and re-
flection. 12, a Philosophy teacher, recalled that
the session ended with everyone crying over
the film Migrants, even students the teacher
had only known since the beginning of the
school year. I5, the school psychologist, ex-
plained that many students “rarely find spac-
es where they can talk about emotions freely,
but after these films, they felt they could”

16, who teaches Mathematics and Sci-
ence, observed that “the films worked as
triggers for emotional expression.” I5 further

noted thatemotional engagementhelped stu-
dents connect feelings with ethical judgment,
an important step in social learning. Teachers
agreed that this emotional response is a cen-
tral reason for the success of cinemediation,
as it motivates students to think more deeply
about behavior, justice, and empathy.

3.4 Classroom dialogue and continuity of
reflection

All participants said that film discussions con-
tinued after the screenings, either in class or
in informal conversations. Some students
started to talk immediately after leaving the
theatre, while others participated in struc-
tured reflection sessions planned by their
teachers. 12, who teaches Philosophy, ex-
plained, “We analyzed the films later in class



10 Braga Silva & Martins / Studies in Communication Sciences 26.3 (2026), pp. 1-17

Table 3:  Frequency of themes discussed by students after screenings

Theme Frequency across interviews (n=9) Representative examples

Bullying and peer relations 9 Reflections on respect and social exclusion

Love and sexuality 6 Curiosity and ethical discussion among adolescents
Drug use and addiction 5 Concerns linked to real school situations

Mental health and self-esteem 5 Discussion on emotions and self-image

Gender and discrimination 4 Equality and inclusion

Violence 4 Relation between aggression and frustration
Environmental issues 3 Connection with ethics and responsibility

Racism and xenophobia 2 Discussed in citizenship classes

using the online versions. I asked students to
work in pairs and select specific frames for
discussion.”

16 stated, “The short films acted as triggers
for debate, not as final messages.” 19, a Physics
and Chemistry teacher, described how stu-
dents asked questions during breaks, trying to
interpret the meaning and message. The inter-
views revealed that teachers used various
strategies to deepen reflection, ranging from
writing assignments to group debates. Table 3
summarizes the main topics discussed by stu-
dents, as reported by the participants.

Thesefindingsindicate that the Showcase
served as an effective catalyst for dialogue
about real issues in students’ lives. Teachers
observed that films encouraged them to ex-
press emotions and reflect on behaviors that
might otherwise remain unspoken. I8 de-
scribed cinema as “a mirror that lets students
see themselves from the outside and recog-
nize attitudes they might wish to change.

Some teachers reported unexpected con-
versations arising from the films, such as dis-
cussions about violence in sports or social me-
dia conflicts. These extensions of dialogue
beyond the initial topics demonstrate the flexi-
bility of film as a pedagogical tool that connects
with multiple layers of students’ experiences.

3.5 Conflict prevention and mediation
potential

All interviewees agreed that the Showcase

contributes to conflict prevention and media-

tion in schools. Teachers stated that films
made abstract concepts concrete and encour-
aged empathy by showing diverse perspec-
tives. I6 remarked, “No amount of imagina-
tion or traditional resources can achieve the
impact that these short films deliver””

19 explained that “students often realize
they are doing something wrong only after
seeing a similar situation in a film.” This illus-
trates the preventive value of cinemediation.
Teachers also described using films as me-
diating tools in real cases. 14 reported using
a film about exclusion to deal with a bullying
situation, saying, “The students understood
whatempathy means when they saw the char-
acter isolated.”

I3, a course director, insisted that film
viewing alone is notenough. “Debate is need-
ed, and not just once; it requires persistence
and other perspectives.” 18, the philosophy
teacher, agreed that “films open doors, but
what matters is what we do after crossing
them.” Teachers considered cinema an effec-
tive starting point for dialogue but stressed
the need for continuity and pedagogical fol-
low-up.

3.6 Teachers and psychologists as
mediators

The success of cinemediation depends on the

teacher’s or psychologist’s ability to guide re-

flection. Participants described their role as

mediators who help students interpret, dis-

cuss, and connect film messages to real life. 12
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Table 4: Descriptive statistics of questionnaire responses

[tem Mean Median Mode
Importance of the session for students 5.03 5 6
Importance of cinema in citizenship education 5.35 6 6
Importance of cinema in conflict prevention 4.95 5 6

said that “students need help understanding
the difference between fiction and real-world
values.” I5 observed that “teachers’ empathy
and openness determine how students pro-
cess the emotions that films evoke.”

Several participants suggested that pro-
fessional support materials would help inte-
grate film more systematically. I7 proposed
the creation of thematic guides to connect
films with curricular objectives. 16 men-
tioned that “teachers need examples of how
to discuss delicate themes such as racism or
mental health” This feedback highlights the
importance of training educators as media-
tors capable of managing both cognitive and
emotional dimensions of film-based learning.

3.7 Quantitative findings

The questionnaire completed by 103 educa-
tors confirmed the qualitative findings. Using
a six-point Likert scale, respondents evaluat-
ed three aspects of the Showcase. The results
are presented in Table 4.

These quantitative results reinforce the
qualitative findings by confirming the strong
positive perception of cinema’s pedagogical
and social relevance. High averages show
strong support for the educational value of
film, confirming that participants view cin-
ema as a tool that enhances motivation and
empathy. The highest score corresponded to
its role in citizenship education, indicating
that teachers view film as a means of teaching
ethical and social responsibility. The slight-
ly lower but still high mean for conflict pre-
vention suggests that teachers recognize its
potential but also understand that it must be
complemented by discussion and reflection.

3.8 Integration of qualitative and
quantitative results

The convergence between the interviews

(2022) and questionnaire (2023) confirms

a consistent pattern across two distinct edi-
tions of the Showcase. Despite the variation in
the specific films screened each year, teachers
and psychologists share the consistent belief
that cinema can foster emotional and social
growth when supported by mediation.

Taken together, these findings show that
the Cinema Without Conflicts Showcase plays
a role that goes beyond a cultural event. It is
a pedagogical platform that combines emo-
tional engagement and reflective dialogue.
The initiative helps students connect art with
personal and social development. The testi-
monies of I1toI9illustrate that cinemediation
encourages self-expression, empathy, and
constructive dialogue. The coherence be-
tween qualitative and quantitative evidence
reinforces the conclusion that cinema can
serve as a meaningful and replicable model
for integrating emotional education, citizen-
ship, and conflict prevention within school
curricula.

4 Discussion

The main goal of this study was to investigate
the effectiveness of cinemediation as a peda-
gogical and mediational tool for conflict pre-
vention and resolution in schools. The re-
search explored the perspectives of teachers
and school psychologists who participated in
the Cinema Without Conflicts Showcase, an
educational initiative using short films to pro-
mote reflection, empathy, and social aware-
ness among students aged 12 to 18. The cen-
tral research question guiding this study was:
From the teachers’ perspective, how can the
integration of film, pedagogy, and mediation
practices promote empathy, reflection, and
conflict prevention in schools?

Overall, the results suggest that cine-
ma, when used intentionally and supported



12 Braga Silva & Martins / Studies in Communication Sciences 26.3 (2026), pp. 1-17

by guided reflection, can play an active and
transformative role in conflict prevention and
mediation within educational environments.
The findings contribute to ongoing debates
on how audiovisual language can support
socio-emotional learning, ethical reasoning,
and citizenship education.

4.1 Positive reception and pedagogical
value

Educators consistently perceived the peda-
gogical value of cinema positively. Both inter-
views and questionnaires revealed strong en-
thusiasm for using films to address social and
emotional issues. Quantitative results con-
firmed this trend: the average scores were
high for all indicators - 5.03 for the impor-
tance of the session for students, 5.35 for the
importance of cinema in citizenship educa-
tion, and 4.95 for the importance of cinema in
conflict prevention. These results demon-
strate that teachers perceive film as a relevant
educational resource capable of engaging
students both cognitively and emotionally.
Furthermore, the fact that high approval rat-
ings were sustained across two different years
suggests that the effectiveness of cinemedia-
tion is not tied to a single event but is a repli-
cable pedagogical strategy.

This finding echoes the conclusions of
Blasco et al. (2011), who emphasized that
films can elicit emotional reactions that pro-
mote ethical awareness and reflection. It also
supports the work of Kadeangadi and Mudi-
gunda (2019), who described the dual cogni-
tive-affective nature of learning through film,
where emotion becomes a catalyst for ethical
reasoning. In the present study, educators’
testimonies revealed similar mechanisms:
studentsreacted emotionally, connected with
the characters, and reflected on their own be-
havior. Teachers frequently described these
experiences as “eye-opening” for students,
indicating that cinema can help them adopt
social and vital lessons that might otherwise
remain abstract. They can better understand
the value of their own choices and decisions.

The overall positive reception also re-
flects the adaptability of cinemediation to
multiple subject areas. Teachers from visual
arts, philosophy, and citizenship education
highlighted its flexibility in addressing topics
such as empathy, respect, and cooperation.
Scientific-area teachers, in turn, emphasized

the humanizing potential of film, helping stu-
dents connect rational concepts with ethical
and emotional dimensions of life. This dis-
ciplinary diversity reinforces that cineme-
diation is not limited to humanities or arts
education but can serve as a cross-curricular
pedagogical strategy.

4.2 Therole of the teacher-mediator

A major theme emerging from this study s the
central role of the teacher-mediator. Partici-
pants repeatedly emphasized that films alone
do not guarantee learning or behavioral
change. Their impact depends on how educa-
tors guide the viewing experience and the di-
alogue that follows. This perspective aligns
with Esmail and Matthews-Roper (2022), who
argue that post-viewing discussion and emo-
tional scaffolding are essential for meaningful
learning.

Teachers in this study described their
role as that of facilitators of empathy and re-
flection rather than transmitters of content.
They guided students in connecting filmic
narratives to their real-life contexts. For ex-
ample, one philosophy teacher explained that
debate and repetition are necessary, not only
one screening, but several complementary
materials to deepen understanding. Similar-
ly, a Portuguese teacher reported that after
a screening, students shared personal expe-
riences and emotions, turning the classroom
into a safe space for dialogue.

This active mediation transforms film
viewing into a participatory and dialogical
learning process. It also reveals the necessity
for specific teacher training in film literacy,
mediation, and emotional facilitation. The
study confirms Valle’s (2011) argument that
teachers who develop reflective skills through
film can promote empathy and critical aware-
nessin their classrooms. In practice, therole of
the teacher-mediator is to translate cinemat-
ic emotion into ethical reasoning, supporting
students as they recognize and manage emo-
tions, understand multiple perspectives, and
construct peaceful responses to conflict and
different perspectives. Consequently, these
findings empirically validate the Mediation
Condition proposed in our framework (Fig-
ure 1). They demonstrate that while the spatial
and narrative conditions create the potential
for impact, it is the educator’s intervention
that actualizes this potential, transforming
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a cinematic experience into a pedagogical
one.

4.3 Addressing complex social and
emotional issues

The educators interviewed consistently iden-
tified cinemediation as an effective way to ap-
proach complex social and emotional issues.
Students discussed bullying, self-esteem,
gender, racism, and mental health in ways
that they rarely did in traditional classes. By
seeing these situations represented on screen,
they recognized parallels with their own lives
and became more ready to talk about them.

These findings corroborate Gutiérrez-
Bueno and Molina-Garcia (2019), who dem-
onstrated that the systematic use of film in
classrooms can foster tolerance and respect
for diversity. In this study, a psychologist not-
ed that films “gave visibility to emotions that
are usually silenced,” while another teacher
described how students used the screen-
ings to discuss real incidents of exclusion in
school. The data show that cinematic narra-
tives act as emotional mirrors, enabling stu-
dents to project, identify, and reflect on per-
sonal and collective experiences.

However, the results also reveal the im-
portance of critical engagement with the
films’ underlying messages. As participant 18
critically observed, some narratives can in-
advertently trap characters in an individual-
responsibility framework, a dynamic she
compared to a “mouse inside a wheel’, which
sidesteps broader structural and systemic
conditions. This specific critique highlights
that careful film curation alone is insuffi-
cient as a safeguard. Instead, it underscores
the necessity of active critical mediation. In
the cinemediation ecosystem, the film acts
as a “third object” in a strategic triangula-
tion. When a narrative presents simplistic or
problematic assumptions, the educator must
not passively accept them; rather, they must
provide pedagogical scaffolding. This involves
securing a safe base to elevate the students’
experience from an immediate emotional
reaction to a complex ethical and structural
understanding. By guiding students to decon-
struct the media they consume and question
what is missing from the screen, such as the
responsibility of institutions or political sys-
tems, the teacher-mediator actively works
against narrative limitations, transitioning

the debate from individual blame to systemic
awareness.

4.4 Emotional engagement and the
development of empathy

A defining mechanism of cinemediation is
emotional engagement. The interviews re-
vealed that films evoked intense emotional
responses - laughter, tears, and open dia-
logue. Emotional activation encourages stu-
dents to connect with others’ experiences,
a key step toward empathy. These findings
align with Akram et al. (2009) and Carmen et
al. (2006), who describe emotional literacy as
the capacity to recognize, express, and man-
age emotions in ways that strengthen com-
munication and conflict resolution.

Several teachers reported that students
experienced empathy almost “contagiously,’
crying together or consoling one another after
screenings. These affective reactions are not
superficial; they represent moments of gen-
uine connection and shared humanity. By
helping students inhabit others’ emotional
perspectives, films prepare them to approach
conflicts with understanding rather than hos-
tility.

Emotional engagement also supports
cognitive development. According to Blasco
et al. (2011), emotion enhances memory and
ethical reasoning. In this study, teachers ob-
served that emotional identification led stu-
dents to think more critically about fairness,
inclusion, and justice. Thus, empathy devel-
opment is not an isolated outcome but an
integral process linking emotion to personal
reasoning that leads to responsible choices.
The teacher-mediator’s role is to guide this
transition from emotion to understanding,
ensuring that strong feelings become oppor-
tunities for ethical growth.

4.5 From reflection to conflict resolution
skills

The study’s results indicate that cinemedia-
tion can help students internalize models of
peaceful conflict resolution. Educators ob-
served that after screenings, students dis-
cussed alternative behaviors and possible
solutions to social problems. For example,
a science teacher mentioned that “seeing
those situations made them talk about their
own conflicts” The process of discussion and
reflection promotes metacognition. Students
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become aware of how they think and act in
conflict situations.

This outcome parallels the work of Steele
(2008), who found that animated films can
model non-violent behavior when supported
by discussion. Similarly, O’Toole and Burton
(2002) demonstrated that dramatized edu-
cation fosters communicative competence
and empathy. In this study, films provided
relatable narratives in which students could
observe mistakes, consequences, and repara-
tive actions, learning vicariously through the
characters.

However, teachers also acknowledged
that changesinreal behavior require time and
continuity. Films open the door to awareness,
but sustained practice is necessary to consol-
idate new habits. Integrating cinemediation
into school-wide conflictresolution programs
may enhance its long-term impact. As one
participant observed, “Films open doors, but
what matters is what we do after crossing
them.” This remark captures the central argu-
ment: cinemediation must be embedded in
broader educational ecosystems that pro-
mote communication and respect as ongoing
values.

4.6 Integration with broader educational
strategies

Another major finding concerns the integra-
tion of cinemediation within larger educa-
tional frameworks. Teachers emphasized that
screenings were most effective when followed
by structured classroom activities such as de-
bates, frame analyses, or written reflections.
These practices allowed students to deepen
their understanding and connect cinematic
themes with academic content.

This aligns with the principles of so-
cial-constructivist learning, in which knowl-
edge is co-created through interaction and di-
alogue. As Bang (2016) suggests, arts-based
strategies yield sustainable results only when
linked to complementary pedagogical actions.
In this study, a history teacher described using
short films to initiate projects on civic respon-
sibility, while a psychologist used them to dis-
cuss emotional regulation. These examples
show that cinemediation can function as a cat-
alystrather than a self-contained intervention.

The implication is that schools should
incorporate film-based mediation into exist-
ing subjects, particularly within citizenship

education, philosophy, history, Portuguese,
and even mathematics (through the analysis
of statistics and inequalities ). Furthermore, as
noted in this case study, the online availabil-
ity of the selected films allowed teachers to
revisit the materials in class, reinforcing the
learning process. When integrated in this way,
cinemediation not only supports academ-
ic objectives but also strengthens relational
competencies and classroom climate.

4.7 Pedagogical and theoretical
implications

Theoretically, this study extends previous
work by positioning cinemediation at the in-
tersection of film pedagogy and mediation
theory. The results illustrate how audiovisual
narratives can serve as mediating artifacts,
cultural tools that facilitate emotional and
ethical understanding. This supports the per-
spective thatlearning emerges through active
interpretation and shared meaning-making.

Pedagogically, the study reinforces the
idea that schools can function as laborato-
ries of coexistence where artistic expression
nurtures social development. Cinemediation
bridges aesthetic experience and ethical di-
lemmas to reflection, integrating the cogni-
tive and affective dimensions of learning. Its
implementation encourages schools to move
beyond information transmission toward
transformative education, where students
learn not only about the world but also about
themselves and others.

The findings also underline the impor-
tance of institutional support. Teachers called
for professional development opportunities
and access to curated film collections aligned
with curricular goals. Systemic adoption
would require collaboration between educa-
tors, psychologists, and cultural institutions.
The Cinema Without Conflicts Showcase
serves as a practical example of such collab-
oration, demonstrating how public initiatives
can foster educational innovation at regional
and national levels.

4.8 Summary of main insights

In summary, this discussion supports the
argument that the language of film can play
an active role in conflict prevention and me-
diation in schools. Cinemediation operates
through a dynamic triad: emotional engage-
ment, guided reflection, and social applica-
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tion. It transforms passive spectatorship into
participatory dialogue, bridging emotion and
ethics, art and education. Here, the teacher
plays a vital mediating role, reinforcing un-
derstanding and creating space for students
to reflect. The educator translates the film'’s
mediation into an internal dialogue for the
student, which is then externalized through
expression with others. When properlyimple-
mented, it enhances empathy, supports emo-
tional literacy, and helps cultivate peaceful
coexistence within school communities.

4.9 Limitations and future research
directions
Although the study offers strong evidence for
the pedagogical potential of cinemediation,
several limitations must be acknowledged. As
noted in the pilot phase, the regional scope of
the sample limits generalizability beyond the
Azores, yet it provided a coherent setting for
testing the cinemediation framework.

Second, the study focused primarily on
teachers’ and psychologists’ perceptionsrath-
er than on direct student outcomes. Future
research should integrate students’ voices
through interviews, focus groups, or observa-
tional studies to capture how cinemediation
influences their emotions, attitudes, and be-
haviors in real time.

Third, the study did not compare cine-
mediation directly with other mediation or
citizenship education methods. Experimen-
tal or quasi-experimental designs could eval-
uate their relative efficacy against traditional
approaches such as peer mediation or dra-
ma-based learning.

Finally, implementation challenges re-
main underexplored. Factors such as teach-
er workload, curriculum constraints, access
to audiovisual resources, and institutional
support may influence the sustainability of
cinemediation initiatives. Addressing these
practical aspects will be crucial for scaling the
model beyond pilot projects.

Future studies should therefore:

1) employ longitudinal and mixed-method
designs;

2) include student-centered evaluations;

3) conduct cross-cultural comparisons;

Two additional factors remain crucial for
school implementation. First, the careful se-

lection of films requires dialogue and the ex-
change of ideas among schools to identify
best practices in film selection. Second, the
school community must train and empower
teachers with skills in dialogue and film anal-
ysis by designing professional training pro-
grams that strengthen teachers’ roles as medi-
ators of cinematic dialogue.

5 Conclusion

This study confirms that the language of film
can play an active role in conflict prevention
and mediation in schools. The evidence gath-
ered from educators and psychologists pro-
vides a clear and affirmative answer: cineme-
diation is a promising educational approach
capable of fostering empathy, reflection, and
peaceful coexistence among students.

Cinemediation integrates artistic experi-
ence with social learning. It allows students to
explore complex emotions and ethical dilem-
mas in a controlled, reflective environment.
When combined with teacher facilitation and
curricular follow-up, it helps transform cin-
ematic emotion into ethical understanding
and social responsibility.

The study contributes to the broader lit-
erature on film education by demonstrating
how cinema can move beyond entertainment
to become a tool for civic formation. These
findings echo previous research on film-
based education (Asif & Sangha, 2021; Blasco
et al., 2011; Costa, 2017; Gutiérrez Bueno &
Molina Garcia, 2019). In the specific context
of conflict mediation, this research adds em-
pirical evidence that short films can stimulate
peer-to-peer dialogue and interaction with
teachers, fostering behavioral reflection and
promoting self-knowledge.

Nevertheless, the effectiveness of cine-
mediation depends on several factors, includ-
ing the educator’s role as mediator, integra-
tion into broader pedagogical frameworks,
careful film selection, and structured fol-
low-up activities.

When these elements converge, film be-
comes not only an object of study but a me-
dium of transformation, one that shapes atti-
tudes, deepens understanding, and nurtures
the capacity for coexistence.

From a policy perspective, incorpo-
rating cinemediation into citizenship and
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socio-emotional learning programs could
strengthen national strategies for education
in values, empathy, and inclusion. As schools
continue to confront rising social tensions
and digital distractions, cinema offers a lan-
guage that speaks to both heart and mind.

In conclusion, cinemediation emerges as
a meaningful contribution to contemporary
educational practice. By harnessing the ex-
pressive and emotional power of film, guid-
ed by skilled teacher-mediators, schools can
cultivate understanding and dialogue, essen-
tial foundations for peaceful and democratic
coexistence. Continued research and institu-
tional support will be vital to expanding this
approach and realizing its full transformative
potential in classrooms worldwide.
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